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ABSTRACT 



This language program guide is designed for teachers 
of first grade children whose native language is Spanish or for 
children who are limited in their command of standard English, the 
oral language necessary for success in the usual school environment. 
The conceptual content for the 40 lessons is drawn principally from 
three areas: (1) social science, (2) science, and (3) mathematics. 

Concepts are integrated into a set of oral language lessons which 
progress sequentially, both conceptually and linguistically. There is 
a Spanish support activity for each lesson which introduces the 
conceptual content in the first language. Five review and five 
evaluation lessons are contained in the guide. An art supplement and 
a vocabulary index are included. (RL) 
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the purpose they were used for, and the name of the person responsible 
are filed with the Foreign Language Consultant, Curriculum Division, 
Michigan Department of Education, Lansing, Michigan 489G2. 
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Preface to the ACTFL Edition 



Since its organization the American Council on the Teaching of Foreign Languages 
(ACTFL) has been interested in and concerned with the education of Americans for 
whom English is not the mother tongue. This interest and concern have led ACTFL 
to study several instructional programs in this area. 

One set of materials which came to our attention is the Michigan Oral Language 
Series produced under the direction of Ralph Robinett and Richard Benjamin with 
E.S.E.A. Title X— Migrant funds provided by the Michigan Department of Education 
to the Washtenaw County Intermediate School District and the Foreign Language 
Innovative Curricula studies (E.S.E.A. Title III). The series consists of struc- 
tured oral language lessons for use with four, five and six year old children who 
need to learn English as a second language or standard English as a second dialect; 
the lessons are accompanied by evaluation and teacher training materials. 

The series gives the teacher a detailed sequence of oral language activities which 
are not only linguistically controlled but also emphasize and reinforce the 
conceptual development of the child. 

ACTFL has made these materials available for several reasons: 

1. So that you can see what one project has been able to produce with competent 
staff. 

2. So that you will appreciate — if you do not already — what materials development 
means . 

3. So that you can use these materials for training personnel in your institution. 

4. So that you may consider adapting or adopting them — in whole or in part — for 
your program. 

The series consists of six components: 

1. Bilingual Conceptual Development Guide — Preschool 

2 . English Guide — Kindergarten 

3. Spanish Guide — Kindergarten 

4. Interdisciplinary Oral Language Gu’de — Primary One 

5. Michigan Oral Language Product!’; *. Tests 

6. Developing Language Curricula: Programed Exercises for Teachers 

If you wish to order multiple or single copies of these texts please consult t.ie. 
catalogue published by ACTFL. 

This ACTFL Project has been made possible by CONPASS (Consortium of Professional 
Associations for Study of Special Teacher Improvement Programs) , under a grant 
from the (J. S. Office of Education, and it is intended to extend the work of CONPASS 
initiated at its conference in Grove Park, North Carolina on 10-15 June 1969. ACTFL 
extends its appreciation to CONPASS for the grant which makes the distribution of 
these materials possible and to the staff of FLICS and the Migrant Worker Program 
for their willingness to share the fruits of their work. 
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STANDARD ENGLISH AS A SECOND LANGUAGE OR SECOND DIALECT 
FOR SPANISH-BACKGROUND CHILDREN 



FOREWORD 



THE PURPOSE AKD TARGET POPULATION 
The Michigan Migrant Primary Interdis- 
ciplinary Project is charged with cre- 
ating an oral language program for use 
with primary age Spanish-background 
children who have limited control of 
standard English. The resulting Inter 
disciplinary Oral Language Guide: Pri- 
mary. One is designed to help provide 
these children with the oral language 
they need for the school setting. The 
materials here included comprise Part 
One of the Primary One Guide. 

THE CONTENT 

The referential content for the les- 
sons is drawn from social science, 
science, and mathematics. Basic con- 
cepts and processes from these areas 
are integrated with linguistic fea- 
tures identified through a contras- 
tive analysis of Spanish and English. 
Within the sequence of lessons, the 
linguistic and conceptual targets 
are carefully presented and system- 
atically revisited. It should not 



be assumed, however, that the use 
of these lessons will guarantee 
mastery of either the conceptual or 
the linguistic content. Much ad- 
ditional practice of both will us- 
ually be necessary. 

TYPES OF LESSONS AND MATERIAL INCLUDED 
Part One of the Guide consists of 
forty oral language lessons. Five of 
these are review lessons, and five 
are evaluation lessons which also 
serve as review. The other thirty 
lessons are designed to present a 
limited, carefully selected body of 
linguistic and conceptual content. 

A Spanish support activity Is provided 
for each lesson. The art supplement 
section contains pictures which may be 
used with the lessons, and a sewing 
pattern for making the two puppets 
suggested for use with the program. 

In addition, a vocabulary list Is 
included so that you may quickly 
identify where particular words and 
meanings are Introduced. 



o 



- 2 - 



THE UNIT OVERVIEW PAGE 
The UNIT OVERVIEW pace at the begin- 
ning of each unit provides a synthe- 
sis of the linguistic and conceptual 
content contained in the unit. Read- 
ing the OVERVIEW PAGE will familiar- 
ize you with the general language and 
conceptual content to be covered in 
that unit. This will help you keep 
the central goals of the unit in mind 
as you adapt the activities to the 
needs of your particular group. 



THE SPANISH SUPPORT ACTIVITIES 
The concepts in the SPANISH SUPPORT 
ACTIVITIES are key concepts in science, 
social science, and mathematics which 
the pupils will encounter in the cor- 
responding English ORAL LANGUAGE LES- 
SONS. Presenting each of the Spanish 
activities before implementing each 
of the corresponding English ORAL LAN- 
GUAGE LESSONS will ensure that the 
concepts are familiar to the learner 
before they are practiced in the new 
language. The SPANISH SUPPORT ACTI- 
VITIES are also intended to reassure 



the pupil that his home language is a 
valuable asset which is respected as 
a legitimate means of dealing with 
intellectual tasks. These activities 
are commonly carried out by the Span- 
ish-speaking aide under the teacher's 
supervision. 

The Enalish translations of the SPAN- 
ISH SUPPORT ACTIVITIES are not to be 
taught as English lessons. The trans- 
lations are given only to provide un- 
derstanding of the activities* for 
teachers who do not speak Spanish. 

The activities themselves are de- 
signed to be taught in Spanish. 

SPANISH SUPPORT ACTIVITIES precede each 
bloc of five lessons. Each of these 
activities takes approximately 10 min- 
utes vO implement. The specific con- 
cepts to be used and the materials nec- 
essary for implementing the SUPPORT AC-. 
TIVITIES are listed in the BASIC CON- 
CEPTUAL FOCUS and MATERIALS boxes on 
the top of the left hand page of each 
set of SPANISH SUPPORT ACTIVITIES. 
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THE ORAL LANGUAGE LESSON 
The left hand page of each ORAL LAN- 
GUAGE LESSON provides you with impor- 
tant pre-lesson information. In the 
LINGUISTIC FOCUS box, you will find 
the language structures and vocabu- 
lary that are being reviewed as well 
as the structures and vocabulary that 
are to be introduced for the first 
time in the program. In the LIN- 
GUISTIC COMMENTARY box, you will 
find a list of language problems that 
Spanish-speakers typically have with 
tne English used in the lesson. The 
activities in the lesson have been 
designed to help the pupils overcome 
those typical language problems. In 
the CONCEPTUAL FOCUS box, you will 
find the relevant concepts that have 
already been used in the program as 
well as the concepts that are to be 
used for the first time in the ORAL 
LANGUAGE LESSON. The CONCEPTUAL COM- 
MENTARY box lists conceptual problems 
that any first grader might nave. The 
activities in the lesson have been 
designed to use the concepts in easy- 



to-understand situations. The MATER- 
IALS box lists the items you need to 
prepare and use for each activity in 
the lesson. Pictures referred to in 
the MATERIALS box are found in the 
ART SUPPLEMENT in the back of the guide. 

Familiarizing yourself with the actual 
lesson format on the right hand page 
before teaching each ORAL LANGUAGE 
LESSON will enable you to implement 
the lesson with a clear understanding 
of its content and teaching strate- 
gies. The right hand page of each 
ORAL LANGUAGE LESSON contains three 
activities and a box entitled TAKE-OFF 
IDEAS. The first two activities con- 
tain new vocabulary items within old 
language structures and old vocabulary 
items within new language structures. 

The third activity is primarily a re- 
view of the structures and vocabulary 
contained in the first two activities 
of the same lesson. Each of the acti- 
vities has conceptual input drawn from 
one or more of the three content areas: 
social science, science, or math. 
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The narrative of each activity contains 
suggestions concerning the actual teach- 
ing of the activity. Each dialog is an 
example of the narrative and reflects 
the natural language that teachers and 
pupils typically use. 

Each of the activities is designed to 
take approximately 10 minutes. Allow- 
ing about 10 minutes for a SPANISH SUP- 
PORT ACTIVITY and 30 minute** for an 
entire ORAL LANGUAGE LESSON, you should 
be able to cover one of each in a 
school day. Since each ORAL LANGUAGE 
LESSON is divided into three activities, 
you may wish to teach the activities 
during different periods of the day 
rather than all at once. 

The situations listed in TAKE-OFF IDEAS 
are suggestions for lesson reinforce- 
ment at other times during the day. 

You may wish to use them regularly 
with those pupils who need additional 
practice on the linguistic and concep- 
tual content of the ORAL LANGUAGE L£S- 
SONS. 



THE REVIEW LESSON 

Notice that ORAL LANGUAGE LESSONS 5, 
15, 25, and 35 are REVIEW LESSONS. 

The left hand page of these lessons 
points out the language and concepts 
from the previous four lessons which 
are re-visited in the REVIEW LESSON. 
The left hand page also lists the ma- 
terials you need to prepare arid use 
in implementing the lesson. You can 
teach the right hand page of each 
REVIEW LESSON just as you did each of 
the preceding four ORAL LANGUAGE LES- 
SONS, recognizing that the only dif- 
ference between the REVIEW LESSON 
and the ORAL LANGUAGE LESSONS Is that 
there are no new structures or new 
vocabulary in the REVIEW LESSON. 

Taking your class on the field trips 
suggested in the SUGGESTED FIELD TRIPS 
box at the end of each REVIEW LESSON 
provides you with an opportunity to 
help your pupils use the ORAL LANGUAGE 
LESSON structures, vocabulary, and 
concepts in situations less controlled 
than those included in the lessons. 



THE REVIEW-EVALUATIOrJ LESSON 
Notice that the last lesson In each 
unit, 10, 20, 30, and 40, is a REVIEW- 
EVALUATION LESSON. The REVIEW-EVAL- 
UATION LESSON is designed to help you 
determine, in modified language sit- 
uations, hour well your pupils can use 
the structures and vocabulary of the 
unit just covered. The left hand page 
of the lesson lists the main language 
structures and concepts to be evalu- 
ated and also lists the materials you 
need to prepare and use. You can 
find suggestions for implementing 
the lesson on the right hand page of 
the REVIEW-EVALUATION LESSON. This 
lesson, like the ORAL LANGUAGE LESSONS, 
is divided into three activities and 
can be taught in the same way. How- 
ever, the responses suggested in the 



dialogs do not represent the only 
structures the pupils might use; 
these are only sample responses. 
Iimiediately following each REVIEW- 
EVALUATION LESSON is a RECORD SHEET 
which is designed to assist you in 
determining which language structures 
from the previous unit are success- 
fully or unsuccessfully controlled 
by your class. 
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vide formative evaluation of the les- 
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The diagram below illustrates the sequence of the lessons for two weeks, or one 
unit. There are four “units In Part One of the Primary One Guide, each containing 
ten lessons, laid out as illustrated. 



Unit 

Overview 



The Unit Overview synthesizes the Unguis 
tic and conceptual input of the unit. 



T* 

Spanish 
Support 
Acti vities 




Lessons 41-44 




Spanish Support Activities introduce major 
concepts in Spanish before they are dealt 
with in English. 



Oral Language Lessons with interdisciplin- 
ary content introduce English structures 
and concepts from social science, science, 
and math. 



T 

Lesson 45 
Review 



Review lesson reviews language and con- 
cepts from the preceding four lessons. 



T 

Spanish 

Support 

Activities 




i 



I 



Spanish Support Activities introduce major 
concepts in Spanish before they are dealt 
with in English. 



Oral Language Lessons wi th i nterdi s ci pi i n- 
ary content introduce English structures 
and concepts from social science, science, 
and math. 
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Review- 

Evaluation 



The Revi ew-Eval uation enables teacher to 
measure pupil progress while reviewing 
language and concepts from preceding 
lessons in the unit. 



AH OVERVIEW OF THE SUMNER INTERDISCIPLINARY PROGRAM 
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INTERDISCIPLINARY 
ORAL LANGUAGE LESSONS: UNIT I 



The first grade child enters the school 

setting with moony questions* Ee typically 

wants to know what his teacher and classmates 

are tike . He wants to know if he can learn to 

read and write . For the Spanish-speaking &tild 9 

these questions may remain unanswered for a long time 

unless he quickly acquires the English language structures 




LINGUISTIC FOCUS 



Unit One basically contains question and answer structures in the negative and 
affirmative which deal with: 



NAME 


ADDRESS 


AGE 




GRADE SCHOOL 




NEEDS 


HANTS 


POSSESSIONS 



CONCEPTUAL FOCUS 



Unit One contains activities v»hich are basicallv designed to help the first grade 
child understand: 



SELF AHARENESS-IDEN- 
TIFYIHG SELF AND OTHERS 

SATISFYING CLASSROOM HANTS 
AND NEEDS 

IDENTIFYING AND GROUPING 
ROOM RESOURCES BY THEIR 
FUNCTIONS 



CORRESPONDING, ONE-TO-ONE 
SEQUENCING NUMBERS 



IDENTIFYING AREAS IN 
A SCHOOL ^DEL 

DISCRIMINATING- LIKE AND 
UNLIKE OBJECTS 



ERjt 



F MICHIGAN 
L 

I MIGRANT 
C 

S PROGRAM 



INTERDISCIPLINARY ORAL LANGUAGE 
SPANISH SUPPORT ACTIVITIES 



f 1 

? BASIC CONCEPTUAL FOCUS: designed to "be introduced in Spanish: 

Identifying self and others "by name, school, class, grade, address and age 
Matching, one-to-one, the number names one-ten with the corresponding 
series of people and ball bounces 



MATERIALS: 




Activity 2: 


Use a ball. 


Activity 3: 


Use the puppets Wink and Blink. 


Activity h: 


Use five balls. 



1. CONOCIENDOSS 

Haga su presentaci6n personal diri- 
giendose a un nino cada vez pero usan- 
do voz suficientemente alta para que 
todos oigan. Pregunte al ni3o el nom- 
bre de el e invite a la clase para que 
lo repitan con Ud. Cuando todos los 
nines hayan dicho su nombre repaselos 
valiendose del siguiente ejercicio: 
Ayude a la clase a contar los ninos en 
grupos de tres, al llegar a tree, se- 
fialando al nino correspondiente pre- 
gunte su nombre. Ayude a 1*. clase con 
la respuesta. 



GETTING ACQUAINTED 

Introduce yourself, addressing one 
child at a time but sneaking loudly 
enough so that all can hear. Ask the 
child his name and invite the class 
to repeat it with you. When all the 
children have said their names, review 
them using the following activity: 

Help the class count the children in 
groups of three pointing to each child 
when you ask that child his name. 

Help the class with the answers. 



(to accompany lesson 1) 



2. EN LA ESCUELA 

Diga a los ninos en que escuela, en 
que grado y en que clase estan ellos. 
H a gai os repet ir con Ud. el nombre de 
la escuela, de la m&estra y del grado. 
Coloque los niHos en mi semicirculo 
frente a Ud. Invftelos para que todos 
cuenten con su ayuda hasta cinco. Al 
terminar tire la bola a un niflo, pregun 
tSndole su nombre. El niflo dar£ la 
respuesta y devolvera la bola. Inte- 
rrogue otros nifios de uno en uno sobre 
en cu&l escuela est&n, el nombre de 



IN SCHOOL 

Tell the children what school and 
grade they are in, and who their teach 
er is. Have them repeat with you the 
name of the school, the teacher, and 
the grade. Place the children in a 
semicircle in front of you. Invite 
them to count with your help to five. 
When finished, throw the ball to a 
child and ask him his name. The child 
answers and returns the ball. In the 
same way, ask the pupils, one at a 
time, which school they are in, the 



(to accompany lesson 2) 



su maestra o en que grado est£n. Re- 
pita la actividad mientras pueda man — 
tener el interes dando oport-unidad al 
mayor numero posible de nifios de in— 
tervenir. 



name of their teacher or what grade 
they are in. Repeat the activity, 
giving as many children as possible 
a chance to participate. 



h — COHOCIENDO A BLINK Y VINK (to accompany lesson 3) MESTIHG BLINK AND WINK 



Explique a los nifios que los dos nue- 
vos amiguitos que conocieron ayer quie- 
ren saber los nombres de cada nifio. 
Eresente a Blink, salCi&elo, preguntele 
su nombre y presentelo a cada uno de 
los nifios de la clase interrogandolos 
de nno en uno para que digan su nomibre. 
Cu§nteles que Blink tiene ad em&s 
amiguita y presente a Wink. Los tlte- 
res se saludar&n entre s£ y Blink hara 
la presentaci6n de Wink en la nngwia ma— 
nera que Ud. hizo la de el. Wink y 
Blink interrogar£n a diferentes nifios 
sobre el lugar donde viven. Invite e, 
distintos nifios para que sean Wink y 
Blink y hagan preguntas a otros nifios. 
Gufelos para que interroguen y respon- 
dan sobre sus nambres y el lugar don- 
de viven. 



Explain to the pupils that the two 
new friends they met yesterday 
want to know the name of each child. 
Greet Blink, ask his name, and intro- 
duce him to each one of the children 
in the class, asking each one to give 
his own name. Tell them that Blink 
has a friend, and introduce Wink. The 
puppets will greet one another and 
Blink will introduce Wink the same way 
you introduced him. Wink and Blink 
will ask different children where they 
live. Invite different children to be 
Wink and Blink and ask questions of 
other children about their names and 
addresses . 



4. ADIVIKAHDO LA. ED AD (to accompany lesson 4) 



Haga que los nifios se coloquen de pie 
formando un cfrculo. D6 a un nifio una 
bola. Expllqueles que lanzara la bola 
hacia el suelo, palmeandola tantas ve- 
ces como afios tenga el nifio al que le 
preguntar&n la edad. La clase. con su 
ayuda, cuando sea necesaria, pregunta- 
rS a un nifio la edad y el primero pal- 
mear& la bola el ndmero indie ado de ve— 
ces de acuerdo con la respuesta. Re- 
pita la actividad varias veces, dando 
oportunidad a distintos nifios de pal- 
mear la bola. Cuando los nifios ha- 
yan Comprendido la idea y sepan relacio- 
nar el nfimero dado en la edad con el 
n&neiO de veces que palmean la bola, 
pida H un nifio que le diga en secreto 
cu&ntfts afios tiene. Ud. le preguntarfi 
a la 6lase cuantos afios tiene el y pal- 
meara la bola el niSmero de veces indi- 
cado. La clase contara los saltos de 
la bolt para adivinar la respuesta. 
Repita varias veces con la edad de dis- 
tintos nifios. 



PRESSING THE AGE 

Have the children stand up in a circle. 
Give one pupil a ball. Explain that he 
is going to bounce the ball on the floor, 
one for each year of the age of the 
child being questioned. The class, with 
your help when necessary, will ask a 
child his age and the first pupil will 
bounce the ball the same number of 
times according to the answer. Repeat 
the activity several times, giving 
different pupils an opportunity to 
bounce the ball. Continue until the 
children have understood the idea and 
know how to relate the age number with 
the number of times they bounce the 
ball. Then, ask a child to tell you 
in a whisper how old he is. You will 
ask the class how old he is and bounce 
the ball the same number of times. The 
class will count the times the ball 
bounces to guess the answer. Repeat 
several times with the age of different 
children. 
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Review 


LINGUISTIC FOCUS Introduce 






What's (your, her, his) name? 


None 




(Mv. His. Her) name is ( ). 






one, two, three 



LINGUISTIC COMMENTARY 

Typical language problems are: confusion of 
his and her; difficulty pronouncing M In 
name; omission of Is ; difficulty pronouncing 
vowel sound of _is and his , the /ts/ combina- 
tion in whaVs, and the Initial sound In 
three. 



Review 


CONCEPTUAL FOCUS Introduce 


None 




Identifying self and others by name 
Matching, one-to-one, the ntmber 
names one-three with the corres- 




ponding series of people 
Matching, one-to-one, objects and 






people 



CONCEPTUAL COMMENTARY 

Typical conceptual problems are: difficulty 
matching names with faces, ordering ntmbers 
and comprehending the quantity represented 
by the number names. 



MATERIALS 

Activity 3: Prepare a paper bag filled with enough envelopes for everyone. 



t. my, his; reorar 

Have the pupils sit in a circle In 
their chairs. Tap one pupil at a 
time, ask what his name is, and model 
the appropriate response for him to 
use. As each child says his name, 
ask the whole class what the child's 
name is. Model the answer and guide 
the class to repeat it. 

T: /tapping a pupil/ 

What's your name? 

/modeling response/ 

My name is (Carl). 

PI: My name is (Carl). 

T: /to whole class and pointing to 
the same pupil/ 

What's (his) name? 

/modeling response/ 

(His) name is (Carl). 

C: (His) name is (Carl). 

Continue the activity, tapping other 
pupils in the circle. 

2. NUrtBfcR-NAME GAMfc 

Have the pupils sit in a circle in 
their chairs. Consecutively point 
to three pupils, saying, "One, two, 
three," and guiding them to stand 
up. Guide the class to count the 
three standing pupils with you. Ask 
the pupil pointed to on number three 
what his name is. Guide the class 
to ask the same question, and then, 
guide the pupil pointed to on number 
three to respond. 

T: /pointing to three pupils/ 

One, two, three. 

T&C: /repeating with same pupils/ 
One, two, three. 

T; /pointing to Pupil 3 and mod- 
eling question for class/ 
What's your name? 

C: /to Pupil 3/ 

What's your name? 

P3: My name is (Maria). 

Continue the activity, having other 
pupils answer the question. 

3. MAIL NAME GAME 

Have the pupils sit at their own 
desks. Take a bag filled with un- 
addressed envelopes to one pupil and 



ask what his name is. As soon as 
he responds appropriately, give him 
a :, pretend letter". 

T: /to a pupil/ 

What's your name? 

PI: My name is (Paul). 

Continue until all of the pupils have 
received a letter. Then guide one 
child to be the mailman who will pick 
up a letter from a pupil. Guide the 
class to ask the mailman the name of 
the pupil who has the letter. Guide 
the mailman to respond appropriately, 
and to put the letter in his bag. 

C: /to mailman/ 

What's (his) name? 

Pi: (His) name Is (Paul). 

The activity continues as abovs until 
the mailman misses a name. The child 
whose name was missed becomes the 
mailman. 



TAKE-OFF IDEAS 

♦During the day, structures frort the 
lesson may be used with vocabulary 
that you feel the pupils are already 
familiar with, as well as the vocab- 
ulary presented in the lesson. Ex- 
amples of such times are given below. 

♦As you pass out materials, ask the 
class what each pupil's name is be- 
fore you give him the supplies. Lat- 
er, have a child take your place. 

♦As you call each pupil to line up 
for recess, ask the class what his 
or her name is. 

♦As the pupils line up to go home, 
ask each child If he knows what your 
name is. Then name each child your- 
self for practice. 

♦During recess, play a circle tag 
game, having "It" randomly tap and 
count three pupils. The third pupil 
chases "It" back to "Its" original 
circle place and then, becomes "It". 

♦At snack time, have the class count 
out the cookies, three at a time. 
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Review 



LINGUISTIC FOCUS 



Introduce 



What's (your, his, her) name? 
(My 5 His, Her) name is ( ). 



one-three 



What (grade) (are you) in? 

(I'm, He's, She's) in (first grade. 
Hiss 's room, School). 

room, grade, school; Wink, Blink 
four-five 



LINGUISTIC COMMENTARY 

Typical language problems are: the produc- 
tion of the sounds of m in I'm, st In first, 
sch in school, and sh Tn she; corvTusion in 
use of he ancT she; and omission of 's in 
he's and she's. 



Review CONCEPTUAL FOCUS Introduce 



Matching, one-to-one, the number names 
one-three with the corresponding 
series of people 

Identifying self and others by name 



Relating location of classroom to 
other areas of the school 
Matching, one-to-one, the number 
names four-five with the corres- 
ponding series of people 
Identifying self and others by school, 
room, and grade 



CONCEPTUAL COMMENTARY 

Typical conceptual problems are: under- 
standing the abstract notion of a room's 
location in relationship to other rooms, 
places, etc.; understanding the quantity 
that a number or number name represents; 
and understanding the ordering of numbers. 



MATERIALS 

Activity 1: Prepare a model of the school, using colored blocks and pictures 

of a cafeteria, playground, classroom, etc. Prepare Z puppets, 
the boy. Blink, and the girl. Wink. 

Activity 3: Use a picture of a bus. 



1, 3-D MAP 

As preparation for this activity, take 
the pupils on a tour of the building 
and playground. As you pass each room 
or area, identify it for the class. 
After the tour, use blocks on the floor 
to make a rodel of the school. With 
each area set off with blocks, piece 
appropriate pictures to identify the 
cafeteria, playground, etc. Have the 
pupils stand around the model and guide 
them to identify the room, grade, and 
school . 

T: /pointing to the model/ 

(Baker) School. 

C: (Baker) School. 

I: /touching their room area/ 

(Miss B's) room. 

C: (Miss B's) room. 

T: First grade. 

C: First grade. 

The puppet. Wink, is introduced and 
placed in the model. 

T: /pointing to the puppet/ 

Her name is Wink. 

She's in (Baker) School. 

C: Her name is Wink. 

She's in (Baker) School. 

Repeat the activity with Blink and 
practice the statements He's in first 
grade and He's in (Miss B's) room. 

2 T CIRCLE’ TALE 

Seat pupils in a circle. Walk around 
the circle lightly tapping each pupil, 
counting aloud with the class from one 
to four. On four, stop and stand be- 
hind that pupil. Ask the class What 
grade are you in? , and help them re - 
spond appropriately. Then, ask Pupil 
4 the same question. 

T&C: /as teacher walks around 
outside of the circle/ 

One, two, three, four. 

T: /stops and asks class/ 

What grade are you in? 

C: /with teacher's help/ 

I'm in first grade. 

T: /to pupil/ 

What grade are you in? 

P: I'm in first grade. 



Count to five and ask the same ques- 
tion. Continue the activity asking 
the room and school. 



3 . W The Bus 

Show the class a picture of a bus, and 
then place chairs in two rows for an 
imaginary bus. One pupil is the 
driver. With your help, he asks the 
name and grade of each pupil who gets 



on the 


"bus". 


T&P1: 


What's your name? 


P2: 


My name is (John). 


T&P1 : 


What grade are you in? 


P2: 


I'm in first grade. 



Continue questions and answers, asking 
What school are you in? and What room 
are you in? 

Choose one pupil to act as if he is 
sleeping. The "driver" asks the group 
that pupil's name and room. 

PI: What's (his) name? 

C: (His) name is (John). 

PI: What room is (he) in? 

C: (He)'s in (Miss B's) room. 

Continue the activity, asking the 
grade and school. Repeat several 
times with other pupils. 



TAkE-#r IDEA S 

♦When meeting other adults in the 
school, let pupils tell their names, 
grade and room. 

♦During arithmetic class, give each 
pupil five stones, nuts, tongue de- 
pressors, etc. Have the pupils count 
out sets of one-five objects. 

♦During music class, pupils can count 
and clap, or just count, as they walk, 
run or skip to music. 

♦When standing in line at the door, 
ask pupils their names, grade, room 
or school. 

♦During free play when pupils are 
playing house or using toy telephones, 
help them use the dialog from the les- 
son. 
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Review 


LINGUISTIC FOCUS Introduce 




What's your name? 


1 


| Where do you live? 




My name is ( ). 


! 

] 


‘ I live on { Farm, 

j 


Street) . 


one-five 




six-eight 





LINGUISTIC COMMENTARY 

Typical language problems are: substitu- 
tions of en_ for on, omission of do; adding 
the before street names ( the Elm Street) ; 
pronunciation of live as leaf and street 
as estreet. 



Review CONCEPTUAL FOCUS Introduce 



Identifying self and others by name 
Matching, one-to-one, the number 
names one-five with the corre- 
sponding series of people 
Matching, one-to-one, objects and 
people 



Identifying self and others by address 
Matching, one-to-one, the number names 
six-eight with the corresponding 
series of people 



CONCEPTUAL COMMENTARY 

Typical conceptual problems are: visual- 
izing abstract spatial relationships (under- 
standing where someone lives without seeing 
the house); ordering numbers; and under- 
standing the quantity each number represents. 



MATERIALS 



Activity 1: 
Activity 2: 
Activity 3: 



Use the puppet. Wink, and a blindfold. 
Use the puppet. Blink. 

Use the puppet. Blink. 



1 . WINK HANTS TO KNOW 
Have the class seated In a circle. 
Tell what street you live on. Then 
choose a girl to be Wink and tell 
her to name anyone In the circle. 

When a pupil Is named, have him stand 
and ask him where he lives. Have the 
class repeat the question. Then help 
the pupil respond. Continue the ac- 
tivity haying Wink name all the chil- 
dren. 

T: I live on (Market Street). 

W: /naming a pupil/ 

(Maria) 

T: Where do yci live? 

C: Where do you live? 

P: /with teacher's help/ 

I live on (Grove's Farm). 

Select a new Wink and blindfold her. 
Have her touch any pupil in the cir- 
cle. As she touches the pupil, he 
rises and answers the question. 

Where do you live? Continue the ac- 
tivity. 



2. BLINK THE COUNTER 
Line the class up in two lines, one 
facing the other. Choose a boy to be 
Blink and have him walk between the 
lines, helping him and the class 
count the pupils in one line as Blink 
touches them. When he corr.ts to six, 
guide the pupils in the other line 
to ask the sixth pupil where he 
lives. After the response. Blink 
continues down the line stopping at 
every sixth pupil. 

C: /with teacher's help/ 

One, two,... six. 

T&G1 ; Where do you live? 

P: I live on (Elm Street). 

Ask for new volunteers to be Blink. 
Repeat the above activity, but this 
time count out seven pupils. Repeat 
again, counting out eight pupils. 



3. BLINK HELPS 

Arrange the class in a seated circle. 
Give each pupil a cut out of a house. 
As the class counts with you, tap 
eight pupils and guide them to leave 
their "house" by walking a few steps 



away from the circle with you. With 
Blink on one hand, help the eight pu- 
pils return "home" by asking each one 
his name and where he lives. Have 
the class help Blink ask the questions. 

C: /with teacher, counting out 
eight pupils/ 

One, two,... eight. 

C: What's your name? 

P: My name is (Mary). 

C: Where do you live? 

P: I live on (Sunnybrook Farm). 

As each pupil replies. Blink escnurts 
him back to his seat. 

Continue the activity until everyone 
returns home. Count eight different 
pupils and select a pupil to be Blink 
to help the children return home. 



TAKE-OFF IPESS 

♦During the number period, have ti.e 
class count the books or work sheets 
in sets of eights as t : iey are passed 
out. This may also be done with 
other objects, such as pencils, cray- 
ons, and pieces of paper, when they 
are distributed during the day. 

♦At lunch time or recess, encourage 
the children to ask other pupils 
and people they come into contact 
with, their names and where they live. 
Have your pupils be prepared t.o re- 
spond to similar questions. 

♦As the children line up for recess, 
lunch, or to leave for home, have 
them count off by sixes, sevens, or 
eights. 

♦During penmanship, have the children 
count the number of lines on the paper. 

♦During recess or excercise* have the 
children count the number of times 
they bounce or throw a ball. 

♦During art, have the pupils color and 
cut out pictures of their houses. Put 
the houses on a simple map, showing 
the school and the general location of 
each child's house in relation to the 
school. Discuss the address of each 
child as you point to his house. 
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Review 


LINGUISTIC FOCUS Introduce 


(My, His, Her) name Is ( 


). 


How old (is, are) (he, she, you)? 
(I'm, He's, She's) (six) years old. 


one-eight 

i 




nine-ten 



LINGUISTIC COftlENTARY 

Typical language problems are: use of I 

have (six) years for I am (six) years oTd ; 
pronunciation of final t £ in what's and 
final rs /rz/ in years; and substitution 
of "cheese" for she’s. 



Review CONCEPTUAL FOCUS Introduce 



Matching one-to-one, the number 
names one-eight with the corre 
sponding series of people 
Identifying self and others by 
name 



Matching, one-to-one, the number 
names nine-ten with the corre- 
sponding series of people and 
objects 

Identifying self and others by age 
Ordering the numbers one-ten by rote 
counting 



CONCEPTUAL C0W1ENTARY 

Typical conceptual problems are: ordering 
of numbers, understanding the quantity that 
a nunber or ntxnber name represents, and 
matching facts about pupils with pupils. 



MATERIALS 

Activity 3: Use a blindfold. 




TT COUNT T{rT£N 

Tap pupils and send them to the front 
of the room. Guide the class to count 
each pupil as he is tapped. Continue 
this until eight pupils have been 
tapped and counted. Then send the 
ninth pupil up front and model the 
word nine, having the class imitate 



ten is reached, the class stops walking. 
The blindfolded pupil then touches a 
pupil in the circle ar.d asks him how 
old he is. Help the pupil touched to 
give the correct response. The vol- 
unteer then tries to guess the name of 
the person who answered his question. 

If he does not guess correctly, then 



you. 


Introduce ten in the same manner. 


the pupil touched gives his name. 


T&C: 


One, two, three,... eight. 


V: /with teacher's help and touching 


T: 


/tapping ninth pupil/ 


a pupil/ 




Nine. 


How old are you? 


C: 


/with teacher's help/ 


P2: I'm (six) years old. 




Nine. 


V: /guessing/ 


T: 


/tapping tenth pupil/ 


(His) name is (Jerry). 




Ten. 


P2: My name's (Jack). 


C: 


/with teacher's help/ 






Ten. 


Continue the activity, blindfolding the 



When ten pupils are standing, have one 
pupil count the vacated chairs. Have 
another pupil tap and count the group 
of pupils standing. After eacii pur* *il 
is tapped and counted, have him take 
his seat. Continue the activity, using 
numbers from one through ten. 



pupils who was touched. 



2. HOW OLD ARE YOU? 

Tell the class that they are going to 
help you listen. Point to a pupil 
and ask him how old he is. Guide him 
to give the correct response. Then 
ask the class how old the pupil point- 
ed to is. 

T: /pointing/ 

How old are you? 

P: /with teacher's help/ 

I'm (six) years old. 

T: /to class/ 

How old is (he)? 

C: /with teacher's help/ 

(He)'s (six) years old. 

Alternate asking the question How old 
are you? between boys and girls several 
times. Then vary the procedure, letting 
pupils ask each other's ages. Then 
guide them to ask individuals How old 
is (he, she)? 



f7 GUESS WHQf 

Have the class join hands and walk in 
a circle while a blindfolded volunteer 
stands inside and counts to ten. When 



I TAKE-OFF IDEAS 

j*Endourage members of the class to 
count objects as they help you pass 
them out, or collect them to be put 
away. 

*As individuals are called on to read, 
they may also be asked how old they 
are. 

♦Have the class count off by tens when 
they leave the classroom. Ask every 
tenth pupil how old he is. 

♦Place two sets of masking tape numbers 
from one to ten on the floor near the 
classroom door. Encourage the class 
to step on the numbers and count as 
they go in and out. 

♦Have a pupil cou.it aloud the number 
of pupils in his reading group and 
pass out the correct number of books. 
Collect the books in the same way. 

♦At recess, have each pupil collect 
ten acorns, or pebbles, or twigs. 

During art, have each pupil glue 
his ten objects in the shape of a 
face on a piece of cardboard. 

Crayons may be used to fill in 
missing details such as hair, mouth, 
etc. Discuss the number of items 
used and rake up a rame and a™ for 

each face. 
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LINGUISTIC FOCUS - REVIEW 


Asking and answering questions of identity, using 


Information about: 




name 


school 


age 


room 


address 


grade 


one-ten 





CONCEPTUAL FOCUS - REVIEW 

Hatching* one-to-one, the number names one- ten with the 
corresponding series of people or objects 
Identifying self and others by name, grade, age, room, 
school, and address 

Hatching, one-to-one, objects and people 





MATERIALS 


Activity 2: 
Activity 3: 


Prepare 10 pieces of colored cardboard In a bag. 
Use the hand puppet. Blink. 



1 . HIS NAME IS 

Arrange the class in a circle. Walk 
around the outside, tapping five pupils 
and counting to five. After tapping 
the fifth pupil, stand in front of that 
pupil, saying his name and telling 
what school he is in. 

T: /tapping fifth pupil, a boy/ 

Five. 

His name is (John). 

He is in (Baker) School. 

Take the place of the fifth pupil who 
was tapped, and have him walk around 
the circle, counting to five and tap- 
ping five pupils. He stops and tells 
the fifth pupil's name and school. 

The activity may be repeated, telling 
the child's grade, age, cr room after 
telling his name. To help the pupil 
who is making the statements, give cues 
to suggest the kind of statement he 
should make. 

PI: /tapping fifth pupil, a girl/ 

Five. 

T: Name. 

PI: Her name is (Mary). 

T: What grade. 

PI: She is in first grade. 

T: Hew old. 

PI: She is (six) years old. 

T : Uhat room.. 

PI: She is in (Miss B's) room. 

Continue the activity with several 
pupils. 

2. BAG HOLDER 

Place ten pieces of colored cardboard 
in a bag. Arrange the class in a 
circle on the floor and stand in the 
center with one pupil who will be the 
bag holder. Cover your eyes and take 
out some of the pieces. Count them 
aloud and then be the bag holder, re- 
turning your pieces to the bag. 

T: /taking out four pieces/ 

One, two, three, four. 

Have the first pupil then cover his 
eyes and take out several pieces and 
count them. Then he becomes the bag 



holder and another pupil stands up, 
taking out pieces. After counting 
them he becomes the bag holder for 
another pupil who stands up while the 
first pupil returns to his place. 

PI: /taking out five pieces/ 

One, two, three, four, five. 

Continue the activity until several 
pupils have had a turn at being the 
bag holder. 

3. NHffi'S YOUR NAME? 

Have the class sit in four rows. Blink 
asks the first pupil in row one his 
name and grade. The first pupil an- 
swers each question and then this pupil 
holds Blink. He asks each pupil in 
the first row his name and grade. 

B: What's your name? 

PI: My name is (Paul). 

B: What grade are you in? 

PI: I'm in first grade. 

Continue, asking different questions 
in each row. In row two use What's 
your name? and What school are you in? 
In row three use What's your name? and 
W hat roam sre you in? In row four use 
What's your name? and How old are you? 



SUGGESTED FIELD TRIPS 
Arrange to ride the homeward bound bus 
r/ith your class one afternoon after 
.essons 1-4 have been completed. In- 
stead of dropping off each pupil as 
the bus reaches his home, have the 
driver stop briefly while you and the 
class talk about the child's address 
and family. If time permits, have the 
Driver stop at his home and at your 
nouje also for similar discussions. 
Wfter the class has seen each child's 
louse, have the driver make the re- 
turn trip, dropping off each pupil 
at the. usual stop. 

Take a return trip to the principal's 
office, the cafeteria, the nurse's 
room, etc., as in Lesson 2. Reinforce 
the location of the various places, 
the names of the people revisited, 
and the identification phrases from 
Lessons 1-4. 
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BASIC CONCEPTUAL FOCUS 5 designed to be introduced in Spanish: 

Identifying classroom resources that one has and does not have 
Identifying like objects and distinguishing them from unli ke objects 

Identifying and matching classroom supplies with pictures, both of the supplies 
and their uses 
Identifying hidden pictures 

Identifying and matching personal hygiene objects with their uses 



MATERIALS: 
Activity 1: 
Activity 2: 

Activity 3: 
Activity k: 



Use cars, balls, dolls, trucks, and two bags. 

Prepare pictures with children doing activities with school objects. 
Use a box with scissors, pencils, paper, books, etc. 

Prepare pictures with cutouts of pencil, guitar, iron, scissors. 

Use a box of kleenex, one of band-aids, and a roll of paper towels. 



h. HAY EN LA BOLSA? (to accompany lesson 6) 



UIIAT'S III THE BAG? 



Muestre juguetes como earros, bolas, 
munecas y camiones. Ayude a la clase 
a contarlos. Cuente ninos en igual 
ndmero haciendoles pararse al frente. 
H&gales notar que necesita determinado 
numero de ninos porque tiene ese ndme- 
ro de juguetes. Reparta los juguetes 
demos tran doles que alcanza un juguete 
para cada nino sin sobrar nada. Inte- 
rrogue individual y colectivamente a 
los ninos sobre lo que cada uno tiene. 
Ilaga a veces la pregunta de manera que 
la respuesta sea negativa. Pi da a los 
ninos con juguetes, que los pongan en 
bolsas y se sienten. Llame dos ninos 
al frente y pregunte a otro si ellos 
tienen juguetes iguales o diferentes. 
Cuendo la respuesta sea dada los ninos 
sacaran los juguetes de la bolsa. Re- 
pita la actividad hasta que todos los 
objetos esten fuera de la bolsa. 



Show toys, such as cars, balls, dolls, 
and trucks. Help the class to count 
them. Count the same number of pu- 
pils and have them stand in front. 

Show the class that you need a cer- 
tain number of children because you 
have that number of toys. Distribute 
the toys, showing that there is just 
one toy for each child standing. Ask 
individuals and the class what each 
child with a toy has. Ask in such a 
way that some responses are negative. 
Have the pupils with toys put them 
in oags and sit down. Call two pu- 
pils to the front and ask another pu- 
pil to recall if their toys were the 
same or different. When the answer 
is given, the children take the toys 
from the bag. Repeat the activity 
until all the objects are outside 
the bags. 



2. BUS C ANDO LO QUE SE USA (to accompany lesson 7) 



FINDING WHAT IS NEEDED 




Muestre 1 Aminas con ninos que ejecutan 



Show pictures of children performing 



actividad.es usando utensilios escola- 
res, cobjo recortar, dibujar o leer. 
Interrogue a la, clase sobre qu6 hace 
el nino de cada cuadro y qu£ usa para 
hacerlo. Reparta las laminas entre los 
nifios. Como si cada nino estuviera e- 
Jecutando la aCci6n de su lamina, pre- 
guntele que usa. Muestre una caja con 
tijeras , lapices, papel, libros, etc. 
Sefialando una de las acciones pida a 
otro nino que saque de la caja lo que 
necesitarla para ejecutar esa acci6n. 
Repita la actividad con cada cartel. 



actions with classroom objects, such 
as cutting, drawing, or reading. Ask 
what the child in each picture is do- 
ing and what he is using. Distribute 
the pictures. Ask each child what he 
would use if he were performing the 
action in his picture. Show a box 
with scissors, pencils, paper, books, 
etc. Showing one of the pictures, 
ask another pupil to pick out of the 
box the object he would need to per- 
form that action. Repeat the activity 
with each picture. 



3 . IMITAKDO (to accompany 

Reparta laminas en donde ha pegado re- 
cortes de objetos como: lapiz, tijeras, 
plancha, guitarra, etc. que sugieran 
acciones. Cada nino tratar£ de que 
ninguno otro vea su lamina. Un nino 
imitar& la accidn sugerida en su papel, 
sea escribir, recortar, aplanchar, etc. 

Otro nifio la identificar£ para contes- 
tar. Si no logra identificarla se mos- 
trarA el papel y la clase respondera. 

Repita la actividad mientras los nifios 
esten interesados. 



lesson 8) IMITATING 

Distribute pictures on which have 
been pasted cutouts of objects such 
as a pencil, scissors, an iron, a 
guitar, etc. Have each pupil keep 
his picture hidden. One pupil panto- 
mimes the action suggested by his 
picture, such as write, cut, iron, 
etc.. , and another guesses what the 
action is. If he can't identify it, 
show the picture and have the class 
respond. Repeat the activity as long 
as the pupils are interested. 



k. LO QUE NECESITAMOS 

Muestre una caja de klinex, un rollo 
de to alias de papel y un poquete de 
curitas. Interrogue a los nifios para 
asegurarse de que conocen el uso y el 
nombre de cada cosa. De a algunos 
nifios curitas, toallas y vi i n»y procu— 
rando que cada uno tenga s6lo dos de 
esos articulos . Invite a un nifio a 
que imite la acci6n de lavarse. Pre- 
gunte a la clase qu£ objeto necesita- 
r£ para secarse y pidaselo a otro ni— 
2o; si £ste no lo tiene ayude a la ' 
clase para que digan que el no tiene 
tcallas de papel, s6lo curitas y kli- 
nex. Interrogue a otro nifio que si 
tiene lo neeesario. Ayude en la res- 
puesta. Repita la actividad con nifios 
lmitando alguien que se ha cortado y 
alguien lloraiido. De oportunidad pa- 
ra que los nifios hagan imitaciones 
creando situaciones en las qt ellos 
crean neeesario el uso de un klinex, 
una curita o una toalla de papel. 



WHAT WE NEED 

Show a box of kleenex, paper towels, 
and band-aids. Question the pupils 
to make sure they know the use and 
name of each item. Give some pupils 
band-aids, towels, and kleenex, giv- 
ing each pupil two of the three types 
of articles. Invite a pupil to pan- 
tomime washing his face and hands. 

Ask the class what the pupil would 
need to dry himself and ask another 
child for it. If the pupil asked 
doesn't have it, help the class to say 
that he doesn't have paper towels; 
that he has only band-aids and 
kleenex. Ask another pupil if he has 
what is needed. Help with the answer. 
Repeat the activity with children 
pantomiming somebody who has been cut 
or somebody crying. Give opportuni- 
ties to the pupils to pantomime the 
situations in which it will be 
necessary to use a kleenex, a band- 
aid, or a paper towel. 



(to accompany lesson 9)- 
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Review LINGUISTI 

None 


- FOCUS Introduce 

What do you have? 

(I, You) Have a (car). 

I don't have a (car). 

car, truck, doll, ball 



LINGUISTIC COMMENTARY 

Typical language problems are: 
use of I r.o have rather than X 
don't have; pronunciation of the 
vowel sound of truck and the /v/ 
sound in have. 



Review CONCEPTUAL FOCUS Introduce 



None 



Identifying classroom resources 
that one has and does not have 
Identifying like objects and dis- 
tinguishing then from unlike ob- 
jects 



CONCEPTUAL COMMENTARY 
None 



Activity 1: 
Activity 2: 
Activity 3: 



MATERIALS 

Use a car, truck, ball, or doll for each pupil. 

Use a car, truck, ball, and doll. 

Use a car, truck, ball, doll, box* and a paper bag. 



TT ANSWER GAME 

Set a ball, doll , car, and truck Where 
the class can see then. Hold up one 
and tell the class what you have, 

T: /holding up a car/ 

I have a car. 

/holding up a ball/ 

I have a ball. 

Continue the activity, introducing the 
names of all four toys. Then pass out 
toys so each pupil has either a car, 
truck, ball, or doll. Have all the 
pupils with the same toys stand. Ask 
them, "What do you have?" and guide 
them to answer correctly. After an- 
swering, the group sits down and an- 
other group stands. Guide the first 
group to ask a second group what they 
have, and help the second group answer* 

T: /to group with cars/ 

What do you have? 

Gl: /with teacher's help/ 

I have a car. 

/sitting down, to G2 with 
teacher's help/ 

What do you haye? 

G2: /standing/ 

I have a (doll). 

Continue the activity with smaller 
groups and individuals. 

2. WHAT DO YOU HAVE? 

Call a volunteer up front and give him 
a toy. Have one yourself that is dif- 
ferent from the one the pupil has. Ask 
him what he has and guide him to an- 
swer. Tell him that you don't have the 
same toy he has, that you have a dif- 
ferent one. 

T: /to pupil with a car/ 

What do you have? 

P: I have a car. 

T: /showing her truck/ 

I don't have a car. 

I have a truck. 

Now have the pupil ask you what you 
have. Guide him through the pattern 
of asking and then telling you he has 
something else. Continue the activity 
with pairs of pupils asking and answer- 



ing the question. 

3. WHAt'S IN THEBAG? 

Place a bail, doll, car, and truck in 
a box. Have a pupil choose one of the 
toys and place it in a paper bag so 
that the rest of the class cannot see 
which toy was chosen. Guide volunteers 
to make a correct statement about the 
object In the bag. If the statement 
is not correct, the pupil with the bag 
replies negatively. The pupil con- 
tinues making statements until one Is 
correct. 

PI: /guessing, to a pupil who has 
chosen a ball/ 

You have a truck. 

92: /with teacher's help/ 

I don't have a truck. 

PI: You have a car. 

P2: I don't have a car. 

PI: You have a ball. 

P2: /showing the ball/ 

I have a ball. 

The pupil who made the correct state*- 
ment then chooses a toy to put In the 
bag and the activity continues. 



YAKE-OFF IDEAS 

♦During the oay, structures from the 
lesson may be used with vocabulary 
that you feel the pupils are already 
familiar with, as well as the vocab- 
ulary presented In the lesson. Ex- 
amples of such times are given below. 

♦At eating times ask pupils the ques- 
tion What do you have? using familiar 
foods and utensils. 

♦During recess ask children the 
question What do you have? Encourage 
them to question each other about 
familiar toys as well as the new toys 
Introduced. 

♦During clean-up, have “helpers" 
stationed at yarious cupboards. 

Guide the "helpers" to tell pupils 
who do not have an Item that belongs 
in their cupboard You don't have a 
(car) so that the pupil will not 
put his Item away In an Inappropriate 
place. 
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Review 


LINGUISTIC FOCUS Introduce 






I (want, need) a (book). 
I want to (read). 

I don't want to (read). 

I don't need a (book). 


one- ten 




book, crayon, pencil, piece of paper 
read, draw, write 



LINGUISTIC COMMENTARY 

Typical language problems are: difficulty 
In pronouncing the oo In book and the £ in 
you, and a tendency to emit the do in What 
do you want? 



Review 

Matching, one-to-one, the number 
names one- ten with the corre- 
sponding series of objects 



Introduce 

Identifying and matching classroom 
supplies with pictures, both of the 
supplies and their functions 

Demonstrating how to exchange re- 
sources 

Identifying and satisfying pupil 
needs in the classroom 



CONCEPTUAL FOCUS 



Q'bNCEPTUAL COMMENTARY 

Typical conceptual problems are: difficulty 
understanding the relationship between 
classroom supplies and their functions, and 
difficulty understanding the quantity re- 
presented by a number name. 



MATERIALS 

Activity 1: Use books, crayons, pencils, pieces of paper, and prepare pic- 
tures of the objects; use the puppets Wink and Blink. 

Activity 2: Prepare pictures of pupils reading, writing and drawing; use 

books, pencils, crayons, pieces of paper, and Wink and Blink. 

Activity 3: Prepare a picture of a store; use books, crayons, pencils, 

pieces of paper, and Wink and Blink. 



1 . MATCH THE PICTURE 

Seat the pupils in a circle, with 
books, crayons, pieces of paper, and 
pencils in the center. Count to ten 
with the class. As you say each number 
name, use Blink to give a pupil a 
picture of one of the above Items. 
Repeat the counting until each pupil 
has one picture. Tell Blink to ask 
a pupil who has a picture of a book 
what he wants. Using '.link, >"his per 
the name of the object corresponding 
to the pupil’s picture and help hirn 
to answer the question. 

C: /counting pictures with teacher, 
as Blink hands them out/ 

One, two, three,... ten. 

T: /to Blink/ 

Ask (Paul) what he wants. 

B: /to PI/ 

What do you want? 

W: /whispering to PI/ 

A book. 

PI: /with Wink’s help/ 

I want a book. 

Blink hands PI a book to match his 
picture. 

Continue the activity, matching the 
pencils, crayons, pieces of paper, and 
other books with the pictures the 
pupils are holding. 

2. WHY? 

Seat the pupils in a circle and place 
objects in the center as in Activity 1. 
Distribute pictures of pupils reading, 
drawing, and writing, Have Blink 
go to a pupil and, following your 
directions, ask the pupil what he 
wants and why. Have the pupil 
tell what he wants, using the object 
in his picture as a cue. Wink helps 
him to tell why he wants the object. 

T: /to Blink/ 

Ask (PI) what he wants. 

B: /to PI, who has picture of some- 
one reading/ 

What do you want? 

PI : I want a book. 

T: /to Blink/ 

Ask him why. 

B: /to PI/ 

Why do you want a book? 



H: /whispering to PI/ 

To read. 

PI: /with Wink's help/ 

I want to read. 

Continue the activity with write and 
draw , and the other objects the pupils 
can name. 



3. AT THE STORE 

Show a picture of a store. Using a 
table as a "store", place pencils, 
crayons, books, and pieces of paper 
on the table. With Blink on one hand 
and Wink on the other, help one pupil 
to be the storekeeper and another to 
be a customer, and carry out a dialogue 
such as the following: 

W: /whispering to PI/ 

You want to draw. 

PI: I want to draw. 

B: /whispering to P2/ 

Ask him what he needs. 

P2: What do you need? 

W: /whispering to PI/ 

You need a crayon. 

PI : I need a crayon , 

Blink hands Pupil 2 a book and he hands 
it to Pupil 1. 

W: /whispering to PI/ 

You don't want to read. 

You don't need a book. 

You need a crayon. 

PI: I don't want to read. 

I don't need a book, 
i need a crayon. 

Pupil 2 hands Pupil 1 a crayon and 
pretends to receive money. Repeat the 
dialogue until several pupils have had 
a turn being the storekeeper and the 
customer. 

TAKE-OFF IDEA? 

♦When beginning classroom activities 
using the materials in this lesson, 
use the lesson dialogues In handing 
out materials or In having pupils hand 
out materials. 

♦During music have the seated class 
sing, "Ten little (Indians)", count- 
ing ten pupils, pencils, crayons, etc. 
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Review 

I want to (read). 

I (need, have) a (book). 

read, draw, write 

book, pencil, piece of paper, 

crayon 

ball, car, truck* doll 



LINGUISTIC FOCUS 



Introduce 

(He) wants to (read). 

(He) (needs, has) (scissors). 
What does (he) (have, need)? 



cut, paste; scissors, paste 



LINGUISTIC COMMENTARY 

Typical language problems are: use of 
simple forms ( want , need, have) In place 
of s. form ( wants, needs , hasTT omission of 
auxiliary does In the question, and the 
pronunciation' of rs frzf In scissors. 



Review CONCEPTUAL FOCUS Introduce 



Identifying and matching classroom 
supplies with pictures, both of the 
supplies and their function 
Identifying and satisfying pupil needs 
In the classroom 
Demonstrating how to exchange 
resources 



Identifying and matching classroom 
resources by their functions 
Recalling hidden pictures 
Identifying activities by their 
parts 



CONCEPTUAL COMMENTARY 

Typical conceptual problems are: difficulty 
with visual recall of the content of pic- 
tures being held by specific pupils, diffi- 
culty predicting the nature of a complete 
task on the basis of seeing only a partially 
completed task. 



MATERIALS 

Activity 1: Use paste, scissors, pencils, crayons, pieces of paper, books, 

and pictures of these objects. 

Activity 2: Prepare pictures of a ball, car, truck, and doll. 

Activity 3: Prepare pieces of paper on which are illustrated the Idea of 

writing, cutting, pasting, drawing. 



1 . SUPPLY jgjf 

Show the class paste and scissors 
while naming them and telling their 
use. Demonstrate how they use paste 
to paste and scissors to cut. Have 
the class repeat the word and phrase. 

T: /showing how to use scissors/ 
Scissors, to cut. 

C: Scissors, to cut. 

T: /showing how to use paste/ 

Paste, to paste. 

C: Paste, to paste. 

Set up a table as a "supply office", 
with pictures on the side facing the 
class and objects on the side where 
the "supply :?an" is standing. .Have a 
pupil go to the "supply office", select 
a picture illustrating the object he 
wishes to use, and tell what he wants 
to do and what he needs. Tell what he 
needs, and have the class repeet. Then 
have the "supply man” exchange the 
picture for an appropriate object. 

PI: /to "supply man", selecting a 
picture of a child reading/ 

I want to read. 

I need a book. 

T&C: He wants to read. 

He needs a book. 

The "supply man" takes the picture and 
hands Pupil 1 a book. 

Continue the activity, using pictures 
of children writing, drawing, cutting, 
and pasting. 

2. CAN YOU REMEMBER? 

Place along the chaiktray a picture 
of a ball, a car, a truck, and a doll. 
Call four pupils to the front, have 
each select a picture, show it to the 
class, end tell what he has. Then 
have the pupils hold their pictures 
close to them so the class cannot see, 
and shift their position several times. 
Give the names of pupils and objects 
as cues and have the class use the 
cues to guess what each pupil has. 

If the guess is wrong, the pupil being 
referred to shakes his head no. If 
the guess is correct, the pupil shakes 
his head yes and tells the class what 
he has. 



The pupils identify their pictures 
and shift positions. 

T: /referring to PI, with truck/ 
(Mary), car 

C: /with teacher* * s help/ 

(Mary) has a car. 

Pupil 1 shakes her head no. 

T : (Mary) , truck 

C: (Mary) has a truck. 

PI : /shaking her head yes/ 

I have a truck. 

3. LET'S PRETEnD" 

Distribute to the pupils pieces of 
paper on which there is a cue, such as 
letters to suggest writing, a partial 
picture to suggest drawing, a pasted 
circle to suggest pasting, and a pair 
of scissors to suggest cutting. Have 
a pupil pantomime the action suggested 
by his piece of paper. Guide the 
class to ask questions with have and 
need and call on volunteers to answer. 

Pupil 1 pretends to write. 

T: /referring to PI/ 

What does he have? 

C: What does he have? 

V: He has a piece of paper. 

T: What does he need? 

C: What does he need? 

V: He needs a pencil. 

TAKE-OFF IOElf I 

*At tue beginning of periods when fam- j 
iliar objects are passed out, tell the j 
class about the activities that they 
are going to do and then have them say 
what they need and which activity they 
want to do. 

♦When materials are distributed, call 
on volunteers to ask other pupils what 
they need, and to tell you what other 
pupils have and what they need. 

♦During art, have pupils cut out mag- 
azine pictures of things they want or 
need and paste them on construction 
paper. Discuss each picture, contrast* 
ing want and need. 

♦During a free period, help the class 
name as many objects In the classroom 
as they can. Then help them tell what 
each is needed for. 
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Review 

What does (he) need? 

(He) (has, needs) a (kleenex). 
I (have, need) a (kleenex). 

I don't need a (kleenex). 



LINGUISTIC FOCUS Introduce 

i (He) doesn't (have, need) a 



j (kleenex). 
j kleenex, paper towel, band-aid 



LINGUISTIC COMMENTARY 

Typica'J language problems are: pronuncia- 
tion of /dz / in needs, /z/ in has, /nt/ in 
don't cind doesn*t; confusion of has- have, 
need-needs , don 1 t-doesn ' t ; and non-standard 
use of s in negative ( doesn't needs) . 



Review CONCEPTUAL 

Identifying and matching classroom 
resources by their functions 



FOCUS Introduce 

Identifying and matching personal 
hygiene objects with their functions 
Identifying missing objects 



CONCEPTUAL COMMENTARY 

Typical conceptual problems are: difficulty 
with matching Items with names of items, ob- 
servation of a situation, identification of 
a needed item, and recall of a missing item 
when two out of three items are shown. 



MATERIALS 



Activity 1,2: 
Activity 1, 3: 
Activity 3: 



Prepare pictures of a girl crying, a boy with a cut on his 
leg, and a boy who has spilled some paint. 

Prepare small band-aids, kleenex and paper towels (full size 
and a small piece of each with a loop of tape on the back). 
Prepare ditto sheets with pictures in Activity 1. 



I 



1. HHAT DOES HE HEED? 

Display a kleenex, a band-aid, an-J a 
paper towel , and have Wink pick them 
up one at a time. Ask Blink to iden- 
tify the objects, and have him direct 
the class to tell what Mink has. 

Hink picks up a kleenex. 

T: /to Blink/ 

i'll at does VI ink have? 

B: A kleenex. 

/to class/ 

Tell (Hiss Brown) what Mink has. 
C: /with Blink's help, if needed/ 

HI nk has a kleenex. 

Display three pictures: one of a girl 

crying, one of a boy with a cut on his 
leg, and one of a boy who has spilled 
some paint. Point to the pictures one 
at a time. Have l.'ink guide one half 
of the class to identify the needed 
object using doesn't have and have 
Blink guide the other half of the 
class to identify the needed object 
using needs. Have a volunteer place 
the appropriate object by the picture. 

The teacher displays a picture of 
a girl crying. 

li: She doesn't have a kleenex. 

Gls She doesn't have a kleenex. 

B: She needs a kleenex. 
u2: She needs a kleenex. 

A volunteer places a kleenex by the 
picture. 

Continue the activity, using the re- 
maining pictures. 



2. GUESS UHAT HE NEEDS 
Divide the class into two groups. Let 
a pupil from Group 1 choose one of the 
three pictures used in Activity 1, and 
pantomime the action. Have Group 1 
ask what the pupil pantomiming needs 
and call on pupils in Group 2 to guess 
If the guess is correct, have Group 1 
confirm the guess. If the guess is 
wrong, have the pupil performing the 
action say he doesn't need that object 
and have Group 1 confirm his statement. 
If necessary, help pupils question and 
respond. 

A pupil from Group 1 pantomimes spill- 



ing paint. 

Gl: Hhat does he need? 

P2: /frcm G2, guessing/ 

He needs a band-aid. 

PI: I don't need a band-aid. 

Gl: He doesn't need a band-aid. 
P2: /fro™ G2, guessing again/ 

He needs a paper towel. 

PI: /confirming the guess/ 

I need a paper to»-»el. 

Gl: He needs a paper towel. 

Continue with the other pictures, 
then reverse the groups. 



3. HATCHING 

Prepare ditto sheets with the three 
pictures from Activity 2 on them. 
Prepare small pieces of kleenex and 
paper towel with loops of tape on 
the back, and small band-aids which 
are to be stuck to the sheet on the 
right picture. Give each pupil a 
ditto sheet and only two of the three 
items. One pupil is "supply man” and 
another is "delivery man". Mink asks 
pupils what they have and need and 
whispers the needed item to the "de- 
livery man" who noes and tells the 
"supply man". ''Delivery man" gets the 
item and brings it to the pupil. 

W: Hhat do you have? 

PI: /with help if necessary, point- 

ing to the items/ 

I have a band-aid. 

1 . have a paper towel . 

W: Hhat do you need? 

PI: /whispers to "delivery man"/ 

• He needs a kleenex. 

DK: /goes and tells "supply man"/ 

He. needs a kleenex. 

Repeat until all pupils have com- 
pleted their sheets. Use don't and 
doesn't appropriately if errors are 
made. 



TAKE-OFF IDEAS 

*!!hen distributing materials, have a 
"reporter" tell what pupils or groups 
in his row don't have and need. 

♦Throughout the day, as pupils need 
kleenex, soap, etc., help them use 
phrases from Activities 1, 2 and 3. 
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REVIEW-EVALUATION 



This lesson aims at determining how well the pupils incorporate the 
structures and vocabulary of Unit I into modified language situations. 
It is followed by a record sheet. You should attenpt to elicit 
individual responses from all pupils in these activities, and keep 
accurate records. It is recommended that you use a tape recorder. 
Careful use of Lesson 10 should help you to focus on specific problems 
your pupils are having. 

The dialogs in Lesson 10 do not represent the structures that the 
pupils must say. A stimulus Is given and the pupil will select his 
answer from those structures he knows. The response written is 
only an example of a possible response which a pupil may give. 



LINGUISTIC PROGRESS CHECK 

Asking and answering questions 
Use of need and have 
Number names one - ten 



CONCEPTUAL PROGRESS CHECK 

Identifying children by name, age, address, school, grade, and room 

Identifying classroom objects 

Relating classroom objects to their functions 

Matching a series of number names with a series of objects or actions 



MATERIALS 



Activity 1: Use a ball, a phonograph (If no phonograph is available use any 

music media). 

Activity 2: Use many crayons, pencils, scissors, paste, pieces of paper In 

a box. 

Activity 3: Use a tape recorder and several children "visitors" from third 

or fourth grade classrooms. 



rr ibimrritiTbimT® 

Seat the children in a circle on the 
floor. Help the children pass a ball 
to one another around the circle while 
music is playing. Stop the music and 
ask the pupil with the ball to ask his 
neighbor how old he is. 

T: /to Pupil 1 with ball, while 
indicating next pupil in line/ 

Ask him how old he is. 

Pis /to Pupil 2/ 

How old are you? 

P2: I am (six) years old. 

Continue the game by starting and 
stopping the music again and telling 
the pupils to ask questions about name, 
school, g>*ade, room and address. 

If necessary* when the music 
stops help the child with the 
ball to keep the ball. 

2. MAT MES HEjREEP? 

Have the class sit in their chairs in 
a semi -circle. Pass out crayons, pen- 
cils, scissors, paste, and pieces of 
paper, one object to each pupil. Have 
one pupil come to the open end of the 
semi-circle. Ask him what he has and 
tell him he wants to draw, paste, cut 
or write. Ask him what he needs. Ask 
Pupil 2 what the first pupil needs. 

Then ask individual pupils to tell what 
they have until one has the object that 
Pupil 1 needs. The pupil who has the 
needed object gives his object to Pu- 
pil 1 and exchanges places with 
Pupil 1. 

T: /to Pupil 1/ 

What do you have? 

PI: I have a (piece of paper). 

T: /to Pupil 1/ 

You want to write. What do you 
need? 

PI: I need a (pencil). 

T: /to any pupil in class/ 

What does he need to write? 

P2: He needs a pencil. 

T: /to Pupil 2/ 

What do you have? 

P2: I h&ye paste. 

T: /to another pupil In class/ 

What do you have? 

P3: I have a pencil. 



Have the new pupil at the open end of 
the semi-circle choose a crayon, pen- 
cil, scissors, paste or paper from 
the box and repeat the activity- Con- 
tinue until several pupils have a pair 
of objects; then, ask each of the re- 
maining pupils what objects they havs 
and what object they need. Allow 
each pupil to select his object from 
the box. 

3. QUESTION TIME: PUPIL VISITOR 
Have the class sit in a semi -circle. 

Sit at the open end with the visitor, 
a child from the third or fourth grade. 
Tell the class to help you "Interview" 
their guest. Get them started by ask- 
ing the first question yourself if 
necessary. 

T: What is your name? 

VI: Maria. 

PI: How old are you? 

VI: I'm nine years old. 

P2: What grade are you in? 

VI: Fourth grade. 

Continue the activity for five or ten 
minutes, and have the class interview 
other visitors if possible. Make sure 
that each question is answered and that 
the entire "interview" Is taped so that 
you can listen to the questions more 
carefully at a later time. 



TAKE-OFF FTOESSimg 
♦It Is Important to determine the pro- 
gress which individual pupils have 
make in counting. Ask Individual pu- 
pils to count to ten at various times 
during the day. Keep track of the 
counting on the record sheet. 

♦As children are lining up, have one 
pupil count off ten pupils. Then have 
the tenth pupil count another ten. 

♦Give different pupils sets of ten 
items which are needed during an 
activity. Have each pupil count them 
as he passes them out. 

♦During recess time, listen to 
individual pupils count the 
number of times that they bounce 
or throw a ball. 



LESSON 10 



RECORD SHEET - LESSON 10 



Following is a list of the main structures checked in Lesson 10. As each pupil 
responds to an item, place a mark indicating whether he uses a "Standard" or 
"Non-Standard" form. Compute the percentage of times the Standard torm was 
used by dividing the number of Standard form uses by the total number of times 
the structure was used, and multiplying by 100. This is the per-cent of success- 



fully manipulated structures. For 
Structure Standard 


example: 

Non-Standard 


Total 


Percentage 


How old are you? 


Jw 


15 


10/15x100=67% 



For this structure, there were fifteen responses; 67% of these were in Standard 
form. 



STRUCTURE 


STANDARD 


; NON-STANDARD 


TOTAL 


PERCENT 

STANDARD 


1. How old are you? 










I'm (-) years old. 










What grade are you in? 










What room are you in? 










What school are you in? 










I'm in (-). 










Where do you live? 










I live (at) (— ). 










What's your name? 










My name is (-). 










2. I have 










I need 










He needs 










He has 










3. Questions GOOD 


FAIR POOR 


TOTAL 


PERCENT 

"GOOD" 










l. Counting ACCURATE N0N-ACCDRATE 


TOTAL 


PERCENT 






''ACCURATE” 
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THANK YOU FOR YOUR COOPERATION 



He are not only Interested in the success of our lessons, as Indicated on 
the other side of this sheet, but we would like to take your comments into 
consideration when we revise the lessons. Therefore, please rate each 
lesson (1 * low, 5 = hic£i) and return sheet to: 

Michigan Migrant Primary Interdisciplinary Program 

3800 Packard Road 

Ann Arbor, Michigan 48104 
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Suggestions for improving objectives: 



Suggestions for improving activities: 



Other consents: 



NAME 

POSITION 



SCHOOL 

CITY 



UNIT 2 
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ORAL LANGUAGE LESSONS UNIT 2 



Hhe first grade child seeks indepen- 
dence. He wants to do -things for himself 
He likes to help in the planning and imple- 
mentation of his sdhool activities. For the 
Spanish-speaking child to develop independence 
in the classroom, he needs to he able to understand 



and use cormands and to ask and answer questions in English language structures 




IIN6UISTIC FOCUS 

Unit Two basically contains simple commands and question and answer structures In 
the present and past, and negative and affirmative, which deal with: 

THE LOCATION OF AND SAFE MANNER OF MOVEMENT FOR 

PEOPLE AMD ROOfl RESOURCES 



CONCEPTUAL FOCUS 



Unit Two contains activities which are basically designed to help the first grade 



child with the following: 



MATCHING RESOURCES TO 
ACTIVITIES 

LOCATING AND ACQUIRING 
RESOURCES 



CORRESPONDING, ONE-TO-ONE 



SEQUENCING NUMBERS, 
PRE-ADDITION AND 
PRE-SUBTRACTION 



MOVING FAST AND SLOWLY 



LOCATING OBJECTS AND 
PEOPLE IN RELATION TO 
OTHER PEOPLE, OBJECTS 
AND PUCES 

MOVING PEOPLE AND 
OBJECTS THROUGH SPACE 



MICHIGAN 



E MIGRANT 

'l 

3 PROGRAM 
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SPANISH SUPPORT ACTIVITIES 
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i 

- . I 

BASIC CONCEPTUAL FOCUS: designed to "be introduced in Spanish: 

Identifying and distinguishing locations 
Identifying and distinguishing walking and running 
Identifying and distinguishing to and away from 

Demonstrating that resources can he liioved hy people to other people 
\ and places 



MATERIALS: 

Activity 1: Use small objects on hand, such as a hook or a pencil. 

Activity U: Prepare sheets of paper with drawings to color; use a box of crayons. 



1. "FRIO, CALIENTE" 

Diga a los nifios que van a jugar "Frio, 
caliente". El juego consiste en es- 
conder un ohjeto, mientras la clase se 
tapa los ojos. Distintos nifios ten-* 
dr An la oportunidad de indicar un lu- 
gar en donde ellos creen que el ohjeto 
podrfa estar. El nifio que lo escondi6 
dirA si estA o no estA en el lugar in- 
dicado, agregando la palabra frio si 
el sitio nombrado estA muy distante 
del ohjeto y caliente si esta cercano. 
Gufe a los nifios para que escondan el 
ohjeto dentro de una caja o una gave- 
t.a a veces, y sohre otro ohjeto otras, 
para hacerles notar que la palabra en , 
puede significar dentro o sohre. Re- 
pita el juego varias veces. 



"COLD, HOT” 

Tell the children that they are going 
to play "Cold, Hot". The game begins 
hy hiding an object while the class 
covers their eyes. Different children 
then have the opportunity to tell 
the place where they believe the ob- 
ject might he. The child that hid 
it will say if it is or is not in 
or on the pointed place, adding the 
word cold if the place named is very 
far from the object and hot if it is 
near. Guide the children to hide the 
object in a box or a drawer, or on 
other objects, to lead them to observe 
that the word en may mean inside or 
on. Repeat the game several times. 



(to accompany lesson 11 ) 



]T LQS BSCONDIDOS (to accompany lesson 12) THE HIDERS 



Invite a los nifios a jugar escondido. 
Todos se cubrirAn los ojos excepto dos 
que Ud. esconderA, uno detrAs de la 
puerta y otro al lado del armario. A1 
destapar los ojos otro nifio dirA donde 
estAn los escondidos y la clase repet i 



Invite the children to play hide-and- 
seek. All will cover their eyes 
except two: one you will hide behind 

the door and the other beside the cup- 
board. When the pupils look, a third 
child will tell where the hidden chil- 



rA. Pregunte a los nifios donde es^ 
tan los que se escondieron usando y 
haciendo que usen apropiadamente de- 
lante de, detras de y al lado de . Al- 
gunas veces al hacer la interrogaci6n 
nombre un lugar donde no estan para 
obtener respuestas negativas - Repita 
esta actividad varias veces. 



dren are and the class will repeat. 

Ask the children where the hidden chil- 
dren are, using and making them use 
correctly in front of, behind , and 
beside . Sometimes, when asking the 
question name a place where they aren't, 
co elicit negative answers. Repeat 
this activity several times. 



3. CORRIEBDO 

Pida a los nihos que formen un circulo 
colocandose uno detras del otro. Pi— 
rese Ud. con Blink en el centro, e in- 
vftelos a seguir las indicaciones que 
Blink dara. Al iniciar el juego pedira 
que caminen muy despacio. Cuando hayan 
dado onos pasos indicarA que lo hagan 
mas ligero y continuara pidiendoles que 
aumenten la velocidad hast a que corran. 
Pedira luego que no corran y vayan mas 
despacio cada vez hasta quedar parados. 
Blink darA luego indicaciones a nifios 
o a grupos como; Ale.late del circulo, 

Ve a la mesa . Yen aca, Traeme la tiza, 
etc. Distintos nifios tomaran el lugar 
de Blink dando las indicaciones. 



RUNNING 

Ask the children to form a circle 
placing one behind the other. Stand 
with Blink -in the center and invite 
them to follow the directions Blink is 
going to give. To start the game ask 
them to walk very slowly. When they 
have gone a few steps, tell them to 
go faster. Continue asking them to in- 
crease their speed until they are run- 
ning. Then ask them not to run and to 
go slower until they have stopped. 

Blink then gives directions to children 
or groups, such as Go away from the 
circle . Go. to the table. Come here. 
Bring me the chalk , etc. Ask dif- 
ferent children to take Blink's place. 



(to accompany lesson 13) 



4. WINK TRAE Y LLEVA (to accompany lesson ih) WINK BRINGS AND TAKES 



Divida la clase en tres o cuatro gru— 
pos que se colocaran a cierta distan- 
cia unos de otros. Una nina serA 
Wink. Invltelos a colorear un dibujo 
cada grupo pero usando una sola ca^j* 
de crayolas. Expllqueles que Wink les 
dara la crayola del color que necesi- 
ten si ellos levantan la mon o y espe- 
ran su turao para pedirla. Un nifio 
del grupo donde Wink fue a entregar 
la crayola debe dar permiso a Wink de 
pasar a otro grupo cuando otra crayo- 
la le sea pedida. Gu£e los nihos pa- 
ra que usen las formas trae y lleva , 
al dirigirse a Wink ya sea para pedir- 
le la crayola que necesitan o autori- 
zAndola para que lleve la crayola que 
ha pedido otro grupo. Sugiera a los 
nifios que usen diferentes colores ani- 
mAndolos para que los pi dan. Gulelos 
para que el mayor ntfmero de nihos par- 
ticipen en el dialogo. Cambie con fre- 
cuencia a la niha que hace de Wink pa- 
ra dar oportunidad a varios nihos. 



Divide the class in three or four 
groups that will be placed at a certain 
distance from one another. A girl will 
be Wink. Invite each group to color 
a drawing, but using only one box of 
crayons. Explain that Wick will hand 
them the crayon of the color they need 
if they raise tleir hands and wait for 
their turn to ask for it. A child of 
the group where Wink went to hand a 
crayon must give Wink permission to go 
to another group when another crayon 
is asked for. Guide the children to 
use the forms bring and take when they 
ask Wink for the crayon they need or 
to authorise her to take the crayon 
that the ocher group asked for. Sug- 
gest to the children that they use dif- 
ferent colors, encouraging them to ask 
for them. Guide them so the largest 
number of children possible can parti- 
cipate is the dialogue. Change the 
girl that is Wink frequently to give 
chances to several children. 
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Review 


LINGUISTIC FOCUS Introduce 






Where's (the ball)? 


one-four 
he, she 




(It's, It's not) (on, in) the (box). 
(In, On) the (cupboard). 


car, truck, doll, ball 




box, table, cupboard, floor 



LINGUISTIC COMMENTARY 

Typical language problems are: substitu- 
tion of en^ for iji and on; pronunciation of 
/ts / In it's and /rz/ in where's. 



Review CONCEPTUAL FOCUS Introduce 



Matching, one-to-one, the number 
names one-^our with the corre- 
sponding series of objects 



Identifying and distinguishing In and 
on positions 

Identifying resource locations 
Obtaining and using resources 



CONCEPTUAL COMMENTARY 

A typical conceptual problem is: difficulty 
discriminating the physical difference be- 
tween on and in positions. 



MATERIALS 



Activity 1, 2: 
Activity 3: 



Use a box, table, cupboard; ball, car, truck, doll, and 
Wink and Blink. 

Use books, pencils, paper, paste, scissors, and Wink. 






1, ^mrom wk toys 

Have the pupils sit in a semicircle, 
facing a cupboard, a table, and a box 
on its side. Put a truck on the table, 
a doll in the cupboard, a ball on 
the floor, and a car on the box.. 

Use Blink and have him look around, re- 
peatedly asking where the car is. Have 
Wink tell him where it is. Then 
have Blink ask the class where the car 
is and have Wink help the class re- 
spond. 

B: /repeatedly asking question 
and looking around/ 

Where* s the car? 

W: /pointing to car/ 

It*s on the box. 

6; /to class/ 

Where* s the car? 

W&C: It*s on the box. 

Put the car in the box and repeat the 
dialog KSlng jn. "Continue the acti- 
vity with the other toys placed in the 
cupboard, on the floor, and on the ta- 
ble. 

2 . wink finds four tbYs 

Have the pupils sit Tn a semicircle, 
facing a cupboard, a table, and a box 
on its side. Hold up a ball, a car, 
a truck, and a doll and count them. 

Hold Wink behind your back and help a 
pupil hide the toys, placing the ball 
in the box, the car in the cupboard, . 
the truck on the floor, and the doll on 
the table. Have Blink and the 
class ask Wink where the ball is. As 
Wink begins to look on the table and 
floor, have Blink and the class tell 
Wink that the ball Is not in either of 
these places, but that it is In the 
box. As Wink looks in the box have 
her exclaim that the ball is there. 
Then, have Wink hold up the ball and 
guicte the class to say one, indicat- 
ing that Wink has found one of her 
four toys. 

8: /tc Wink and modeling for 
class/ 

Where's the ball? 

B&C: /to Wink again/ 

Where's the ball? 

B: /as Wink looks on table/ 



B&C: 

B: 

B&C: 

B: 

B&C: 

W: 



C: 



It's not on the table. 
It's not on the table, 
/as Wink looks on floor/ 
It's not on the floor. 
It's not on the floor, 
/helping Wink/ 

It's in the box. 

It's ir. the box. 

/looking in the box/ 

It is in the box. 
/holding up the ball/ 
One. 

One. 



Continue the activity, having Wink find 
the^ other toys and having the class re- 
count the toys as each one is found. 

3. bfeSK TiMfc ACTIVITIES 

Have the pupils sit at their desks. 

Sit at a desk and have Wink on your 
hand. Have Wink say that she wants 
to read. Ask the class where a book 
is and help the class reply. Take 
Wink to get a book and return to "her" 
desk. 



W: 

T: 



C: 



I want to read. 

/to class/ 

She wants to read. 
Where Is a book? 

/with teacher's help/ 
In the cupboard. 



Continue the activity^ having one vol- 
unteer at a time tell that he wants to 
read., cut, or paste. Have other volun- 
teers tell him where to find the re- 
sources he needs. Have the pupil who 
wants to do something get his resources 
before continuing the activity. 



♦During an art period, have each pu- 
pil paint or color pictures of familiar 
objects on the Inside and outside of 
a box. Throughout the period encourage 
the class and Individuals to use the 
on and In^ phrases from Activities 1 
and 2. 

♦During eating times, encourage the 
pupils to talk about where the dishes, 
silverware, and foods are located. 

Have the class and individuals use the 
In and on phrases with familiar words. 
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Review LINGUISTIC FOCUS Introduce 




It*s (beside) the (window). 




Where are you? 


one- ten 


beside, in front of, in back of 


box, table, cupboard 


chair, door, window 



LINGUISTIC COMMENTARY 

Typical language problems are: use of is 

for am and are; saying "in fron of" for 
in front of, B joo" for you and " shair 1 1 
for chair. 



Review 


CONCEPTUAL FOCUS Introduce 


Ordering the numbers one-ten 




Identifying and distinguishing 


by rote counting 




In front of. In back cf, and 
beside positions 



CONCEPTUAL COMMENTARY 

A typical conceptual problem is: difficulty 
discriminating the physical difference be- 
tween beside and in front of or in b?.ck of 
positions. 





MATERIALS 


Activity 1: 
Activity 2: 
Activity 3: 


Use Blink, a table, and a chair. 

Use Blink, Wink, a table, chair, box, cupboard, paper and books. 
Use Wink. 



which the class repeats. 



1 . SKIP AgD STOP 

Take one pupil from his seat, skip^ith 
him to a position beside a chair and 
have him stand there. Skip with a 
second pupil to a position in front 
of the chair. Repeat with a third 
pupil, having him stand in back of 
the chair. Have Blink ask where 
one of the three pupils is. Answer the 
question and have the class repeat 
the answer. 

B: /to teacher/ 

Hhere's (John)? 

T: Beside the chair. 

C: Beside the chair. 

Repeat with the two other pupils, us- 
ing in front of the chair and in hack 
of the chair. Return the standing 
pupils to their seats. 

Rhoose three other pupils and skin 
with each of them, leaving one beside 
the table, one in front of a window, 
and one in back of a chair. The dia- 
logue is repeated, adding he*s and 
she's. 

B: /to teacher/ 
iJhere's (Maria)? 

T: (She)'s beside the table. 

C: (She)'s beside the table. 

Continue, using in front of the window 
and in back of the chair. 



2. MOVING MAH 

Select a pupil to be the "moving man". 
Guide him to place a chair beside a 
box. Ask the class where the chair 
is. Use {fink to helo them reply. 

T: /to class/ 

Hhere's the chair? 

1': It's beside the box. 

C: It's beside the box. 

Repeat, placing the chair beside a 
table and then beside the door. Mext 
help the "moving man" place some paper 
in back of the table, and a book in 
front of a cupboard. Ask the class 
•where the paper is, and have Blink give 
them the wrong answer. Use Wink to 
correct him and give the right reply. 



T: /to class/ 

^here's the paper? 

F: It's in front of the table. 

H: It's not in front of the table. 

It's in back of the table. 

C: /to Blink/ 

It's not in front of the table. 
It's in back of the table. 

Continue, cs’king for a book, with 
It's not in back of the cupboard. 

It's in front of the cupboard. 



3. THE CIRCLE GAME 
Have the class in a circle. Holding 
’Jink, stand inside the circle. Tell 
the class to walk around in a circle, 
each pupil following the pupil in 
front of him. Tell the class to count 
to ten as they walk. Hhen they reach 
ten have ’'Ink call out a pupil's name. 
Guide the class to ask the pupil 
where he is. Help the pupil respond 
who he is in back of and in front of. 

C: /as they walk in a circle/ 

One, two, three... ten. 

/as the class counts ten/ 
(Robby)! 

’’here are you? 

C: ’’here are you? 

vY /with help if necessary/ 

I'm in back of (Jane). I'm in 

front of (Juaa)r 

Call on volunteers to be Hnk and 
continue the activity several times. 



TAKE-OFF IDEAS 

♦••’hen .having pupils put away objects, 
guide them to use lesson phrases and 
vocabulary in giving directions as to 
the correct place for items. 

♦During free nlav, or when standing in 
line to go out or in, ask Individuals 
the location of other puoi!s and/or 
classroom objects. 

♦In Dhysical education, during rhyth- 
mic games or dancing, use dialogues to 

helo pupils recall team, game, and 
dance set positions* 
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Review LINGUISTIC FOCUS Introduce 


It's (on) the (table). 


(Go) (to, away from) the (door). 


Where is the (box)? 


Don't (go) (to, away from) 




the (door). 


on, in, beside, in front of. 




in back of 


go, come, run, walk 



LINGUISTIC COMMENTARY 

Typical language problems are: the substi- 
tuti on of no (go) or don (go) for don't (go) , 
and difficulty with the vowel sound in come 
and run. 



Review CONCEPTUAL FOCUS Introduce 



Identifying and distinguishing in 
and on positions 

Identifying resources by their uses 
Identifying resource locations 
Obtaining and using resources 
Matching, one-to-one, number names 
with the corresponding series of 
objects 



Identifying and distinguishing to 
and away from 

Identifying and distinguishing 
walking and running 



CONCEPTUAL COMMENTARY 

Typical conceptual problems are: confusing 
to and two as meaning two objects or places; 
difficulty understanding that to go away 
from does not mean to go in a specific 
direction 



MATERIALS 

Activity 1: Use tvo balls, dolls, cars, trucks, and boxes; a table, a cup- 
board, and Blink. 

Activity 2: Use pencils, paste, pieces of paper, table, cupboard, chair, 

books, crayons, and Blink. 

Activity 3: Use Wink and a table. 



1 7 FIND THE BOX 

Hide, in separate places, two boxes, 
each containing a ball, doll, car, 
and truck. Stand with Blink beside 
a table and say, "Come to the table." 
Beckon the class to come to you. Then 
point to the door and say, "Go to the 
door." Help the class follow your 
instructions. Tell the class that 
Blink is playing a game and has hidden 
some of their toys. Blink will help 
them look for their toys by giving 
them directions, but he needs some 
helpers. Divide the class into two 
groups, one at the door and one at 
the table. Guide, the second group 
to repeat the modeled directives 
as the first group carries them out. 

B: Come to the table 
G2: /with teacher’s help/ 

Come to the table. 

B: Go away from the table. 

Go to the cupboard. 

G2: /with teacher’s help/ 

Go away from the table. 

Go to the cupboard. 

When one box is found ask the class 
about the box and its contents, guid- 
ing them to make the correct response. 

B: Where is the box? 

G2: It's on the floor. 

B: /while showing inside of box/ 
Where is the ball? 

G2: It's in the box. 

Repeat with the other box, having 
Group 1 give the directives. 



2. WALK AMD RUN 

Set pencils and paste on a table, 
pieces of paper on a chair, and books 
and crayons in the cupboard. Show 
pictures of children walking or run- 
ning, and call on volunteers to demon- 
strate. Choose a pupil to be Blink. 
Tell the class that Blink wants to 
write and they are going to help him 
get the things he needs. With your 
help, the class directs Blink where 
to go to get the appropriate objects. 

T: Run to the table. 

C: Run to the table. 



T: /after Blink has run to the table 
and picked up a pencil/ 

Go away from the table. 

Walk. Don't run. 

C: Go away from the table. 

Walk. 

T: Walk to the chair. 

C: Walk to the chair. 

After collecting the objects nepdpd 

have Blink count them. With a 
new pupil as Blink, repeat the acti- 
vity collecting the things needed to 
paste, and then to read. 



3. WINK SAYS 

Divide the class in two groups and 
say that Wink wants to play a game. 
Have Wink give some directions that 
Group 1 is to repeat. Group 2 carries 
out only those directions in which 
the expression Wink says occurs. If 
the expression Wink says does not 
occur then Group 1 uses don’t with the 
directives and Group 2 stands still. 

W: Wink says, "Run to the door." 

Gl: /with teacher's help/ 

Run to the door. 

VJ: /after class has run to the door/ 
Go to the table. 

Gl: /with teacher's help/ 

Don't go to the table. 

Vary the directives to include walk , 
run , come , go, to, and away from, 
having Group 2 give the directions to 
Group 1. Have Group 1 respond appro- 
priately to the directions. 



TAKE-OFF IDEAS 

♦Encourage the class to play Wink 
Says and similar games, such as Simon 
Says , during play times. 

♦When lining up the class play a game 
similar to that in Activity 1. 

♦During music class, have one group 
tell another group whether to walk 
or run according to whether the 
music is slow or fast. 

♦During reading times, let pupils 
gather the members of their reading 
groups using the new directives. 
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Review 


LINGUISTIC FOCUS Introduce 






(Put) the (ball) (here, there). 


paper, paste, scissors 






truck 




put, bring, take 



LINGUISTIC COMMENTARY 

Typical language problems are: pronuncia- 
tion of the vowel sound In put and the th 
sound In there; and establishing the re- 
lationship between take-there and bring- 
here. 



Review CONCEPTUAL FOCUS Introduce 



Matching, one-to-one, the number 
names one-ten with the corre- 
sponding series of strides 



Demonstrating that resources can be 
moved by people to other people 
and places 



CONCEPTUAL COMMENTARY 

A typical conceptual problem is: difficulty 
in establishing the positional relationship 
of the speaker to two places of unequal dis- 
tance from the speaker. 



MATERIALS 

Activity 1: Use 2 pieces of paper, 2 pairs of scissors, pencils, and 2 

crayons. 

Activity 2: Use chalk, a picture of a garage, a picture of a school, and 

a truck and Blink. 

Activity 3: Use a truck containing 1 pair of scissors and 1 jar of paste. 



1. THE EXCHANGE 

Have the class seated in a semicircle, 
leaving the middle chair empty. Place 
another chair ten strides in front of 
and facing the semicircle. Have the 
pupils count the strides with you 5 Se- 
lect a girl to sit in the middle chair 
and a boy to sit in the front -chair. 

Give the girl too pieces cf paper and 
the boy two pairs of scissors. Stand 
next to the girl and explain to the 
class that the girl wants to cut but 
has no scissors. Tell the class that 
the boy will give scissors to the girl. 
Point to the girl and say to the boy, 
"3ring the scissors here." Have the 
class repeat the directive with you. 

T: /while pointing to the girl/ 

Bring the scissors here. 

T&C: Bring the scissors here. 

Have the boy return to his seat after 
he delivers the scissors, i'ext, ex- 
plain to the class that the boy wants 
to cut but has no paper. Tell the 
class that the girl will take paper to 
him. Point to the boy and say to the 
girl, "Take the paper there." Help 
the class repeat the directive. 

T: /while pointing to the boy/ 

Take the paper there. 

T&C: Take the paper there. 

Repeat with other pupils, using dif- 
ferent sets of objects such as pencils 
and paper or crayons and paper. 

2. BLIilK tHE TRUCKHAH 

Divide the class into two semicir- 
cles having the groups face one an- 
other. On the floor, inside of the 
first semicircle, place a picture of 
a school. Inside the second semicircle, 
place a picture of a garage. 

First show the picture and explain 
that a garage is where trucks and 
other vehicles belong. Select a boy 
to be Blink. Place a truck in the 
school telling the class that it Is 
the wrong place to keep a truck and 
that they can help Blink put it in the 
right place, With Blink, stand by 
school, point bo garage, and say 
"Put the truck tLeTfe. Help the first 



group repeat the directive. Next 
put the truck in school aqain : 
and stand by garage. White point- 
ing to garage say to Blink, "Bring 
the truck here." Have the second 
group repeat the directive. 

T: /standing by school while 
pointing to garage/ 

Put the truck there. 

T&G1: Put the truck there. 

T: Bring the truck here. 

T&G2: Bring the truck here. 

Repeat the activity, selecting dif- 
ferent boys to be Blink. 

IT THE TRUCKDRIVER 

P3 (pas te ) 

P2 (truckdriver) 

PI (cut) 

Class 

Arrange the class and three pupils as 
in the diagram above. Give Pupil 2 
a truck containing scissors and paste. 
Explain that he is the "truckdriver" 
who will deliver to the other two pu- 
pils the things they need. Say that 
pupil 1 wants to cut., he needs scis- 
sors, and Pupil 3 wants to paste, he 
needs paste. Standing with the class, 
help them direct the "truckdriver" “to 
deliver the objects to the pupils. 

TIC: Bring the scissors here. 

Take the paste there. 

Repeat, pointing at bnd cuing Pupil 3 
and Pupil 1 to direct the truckdriver. 

T: /pointing at P3/ 

Bring.. . 

P3: Bring the paste here. 

T: /pointing at PI/ 

Take... 

PI: Take the paste there. 



Take-off ideas 

♦During the day, point cct to the 
class people who bring or take things 
to them or others. Have one pupil 
direct and another pantc:*i« n ft *• rinding 
or taking things. 
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REVIEW 


LINGUISTIC FOCUS - REVIEW 



Telling where people and objects are located by using 
in, on, beside , in front of, in back of, here , and 
there 

Giving conmands of direction using to and away from 
Using the number names one through 7ive 



CONCEPTUAL FOCUS - REVIEW 

Demonstrating that people can move in directions and manner 
Demonstrating that objects and people can be located in many 
places 

Ordering the numbers one- ten by rote counting 
Demonstrating that resources can be moved by people to other 
people and places 



MATERIALS 



Activity 1: 
Activity 2: 
Activity 3: 



Use a ball and a row of chairs. 

Draw a chalk circle on the floor. 

Use two erasers and two pieces of chalk. 



o 



Have the class sit In one comer of 
the room. Using a row of chain;, make 
a "corridor 1 * extending from the class, 
along the side of the room. Ask one 
pupil to cover his eyes while another 
pupil hides a tiny ball somewhere along 
the "corridor". When the "hider* re- 
turns to the group, have the first 
pupil look for the ball. Guide the 
class to give the “searcher" three 
hints. As he walks away from the group 
and toward the ball, say with the class, 
"Go. go, go..." If he goes beyond the 
place where the ball is hidden, say 
with the class, "Come, come, come..," 
and motion him back toward the class. 

If he stops near the ball say with the 
class, "You're there." i/hen the pupil 
finds the ball, help the class ask him 
where it is. After he responds, ask 
the class where the pupil is. 

T&C: /as "searcher" goes toward 

hidden ball and away from class/ 

G?>, go, go go. 

/If "searcher" goes beyond hidden 
ball/ 

Come, come, come.... come. 

/when "searcher" stops near ball/ 
You're there. 

C% /with teacher's help/ 

Where's the ball? 

P: /standing by ball/ 

It's (in the cupboard). 

T: /to class/ 

Where's (Paul)? 

C: (He)'s beside the cupboard. 

Continue the activity, choosing other 
pupils to hide and find the ball 
in different places along the "corridor" 



2. THE SING AND WALK SONG 
Have the class stand on a chalk cir- 
cle around one pupil. Have the pupils 
join hands and walk toward the child 
in the center and then backward to 
the chalk circle. Sing, "Walk to 
Robert. Walk away from Robert," to 
the tune of "Jimmy Cracked Corn". 

T: /singing the following lines 
three times as class walks/ 

Walk to Robert. 

Walk away from Robert. 



/singing the following once to 
end the song/ 

Don't run. Don't run. 

Don't run. 

Repeat the activity several times, 
having the class sing while different 
pupils stand in the center area. 

3. RESOURCE RELAY 
Divide the pupils into two equal re- 
lay lines, facing a chalkboard. Hand 
an eraser to each of the two line 
leaders, explaining that after the 
class counts to five, each of the two 
leaders must run to the ledge 
with an eraser, touch the ledge, and 
return to the line. The leaders 
give the erasers to the front pupils 
v/ho repeat the run to the ledge 
without the counting. Continue the 
relay giving each pupil a turn to 
run until one line has finished. 

Have each group repeatedly say to 
their runner, "Take It there, and 
"Bring It here," as he goes to the 
board and back to the line. 

T&C: One, two, three, four, five. 

G: /as runner goes to ledge/ 

Take It there.... take It there... 
/as runner returns to line/ 

Bring it here... bring it here... 

Repeat the relay, having each of the 
pupils take chalk to the board, make a 
mark,~return to the line, and give 
the next child the chalk. 



[SUGGESTED FlfeLb TRIP 
’Arrange to take the class for a walk 
In the vicinity of the school after 
lessons 6-14 have been completed. 

Guide the class to point out the 
location of houses, garages, cars, 
trees, flowers, birds, pets, etc. 

Have the class use the phrases beside , 
in front of, in back of . In , on, here , 
and there. As the pupils walk to 
and away from places and objects, 
have them respond to and use the dir- 
ectives go, come , walk, run , and don't 
run. As the pupils discover a leaf, 
a rock, a flower, an insect, etc., 
use the phrases. Bring it here . Take 
it there. Put it (here, thereT . 
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BASIC CONCEPTOAL FOCUS: designed to be introduced in Spanish: 

Using triangular shapes to construct houses and kites 
Using circular shapes to construct faces 

Demonstrating that resources may be used up in performing classroom 
activities 

Demonstrating that walking is slower than running and that distances 
can be covered more quickly by running 




1 . gACIgfDO MORALES (to accompany lesson 16) MAKING MURALS 



Coioque un pedazo grande de papel en 
la pared. Explique que unos nifios re- 
cortarAn y otros- pegarAn los recortes 
para hacer un mural. Muestre varias 
revistas y cuAntelas con los nifios. 
RepArtalas una a una contando cada vez 
las que quedan. Proceda igual al re- 
partir trozos de papel y goma. Inte- 
rrogue a distintos nifios sobre lo que 
cada uno va a hacer, lo que tiene y lo 
que le hace falta para hacerlo. HAga- 
les notar que el niilo que tiene revis- 
ta o trozos de papel necesita tijeras 
para recortar y el que tiene goma ne- 
cesita brocha para pegar. DA los ob- 
jetos que hacen falta a los nifios. . 
Gu£e a unos nifios para que recorten 
triAngulos, cuadrados y circulos con 
los que otros formarAn casas, cometas 
o caras cuando los peguen en el mural. 
El mural se completarA con recortes de 
revistas. InterrAguelos y animelos 
para que se interroguen unos a otros 
de modo que obtenga respuestas en pa- 
sado sobre que hicieron y quA objetos 
necesitaron para hacerlo. 



Place a large piece of paper on the 
wall. Explain that some children will 
cut and some will paste the cutouts to 
make the mural. Show several maga- 
zines and count them with the children. 
Distribute them one by one counting 
each time how many are left. Proceed 
in the same way while distributing 
pieces of paper and paste. Ask several 
children what each one is going to do, 
what he has; and what he needs to do it. 
Have them notice that the child that 
has magazines or pieces of paper needs 
scissors to cut and the one that has 
paste needs a brush to paste. Distri- 
bute the articles that, the children 
need. Guide some children to cut 
triangles, squares and circles with 
which they will make houses, kites or 
faces when they paste them on the mural. 
The mural will be finished with cutouts 
from magazines. Ask and encourage them 
to question one another to get answers 
in past tense about what they did and 
what articles they needed to do it. 



o 



